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The World University Consortium 
 Identify global best practices and develop effective global models and 

strategies to improve quality, innovation and relevance in higher 
education appropriate to the needs of the 21st century. 

 Develop innovative, open learning systems and more effective models  

 Enhance the learning process through research, development and 
application of advanced instruments for measurement and evaluation 
of educational processes. 

 Promote person-centered approaches that emphasize self-guided 
learning, critical and original thinking, inspirational forms of 
instruction, learning to learn 
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Towards a ‘quality’ culture 
 A matter of major importance for higher education 

 
 ways of managing quality processes  
 attempts to develop frameworks for conceptualizing and 

structuring these processes  
 

How can understanding of …  quality assurance 
benchmarks and  .. quality improvement action 
planning be integrated in the context of adult language 

education? 

 



Adult language education  



A pilot teaching experience 
 The Doctoral School at the University of Zaragoza 

 English for Academic Purposes 
 Instrumental courses in support of a research career 

 Biomedicine 
 Engineering 
 Law 
 Economics 
 Humanities 
 Education 
 



Quality Improvement Scheme (QIS) 
 
 
 
 
 
 
 
 
 Improving Standards of Quality in Adult Language 

Education  
- ISQALE - 

 



A framework for internal/external 
assessment 
Project Number: LLP-2011-GRU-LP-20   GRUNDTVIG Learning 

Partnership 
 
Project Partners 
 OPTIMA, The Bulgarian Association For Quality Language Services, 
 QUEST Romania, The Romanian Association for Quality Language 

Services, Romania 
 QLS, The Panhellenic Association of Accredited Quality Language 

Schools, Greece 
 University of Zaragoza, Department of English and German Studies,  
 The Croatian Chamber of Economy, The Association for Foreign 

Languages, Croatia (Associate Partner) 



The context of teaching/learning 
 Adult learners (aged 23-27) 
 PhD students (1st-4th year) 
 Medicine & Health Sciences 
 2 groups of 20-22 students 
 Mixed ability class   

 language competence 
 academic literacies 

 No initial placement test, no language competence 
requirements 



Needs analysis and the specificities of 
the curriculum development 
 A discourse community 

 "language used in a group is a form of social behaviour, that 
discourse is a means of maintaining and extending the 
group's knowledge and of initiating new members into the 
group" (Herzberg, 1986, p.1)  

 
 A genre-based pedagogy 

 “A genre comprises a class of communicative events, the 
members of which share some set of communicative purposes 
[…] exemplars of a genre exhibit various patterns of similarity 
in terms of structure, style, content and intended audience” 
(Swales 1990, p. 58) 
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learning tasks 
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Course contents 

20-hour instruction (onsite) 
 

1. Academic writing in context 
2. Research communication practices 
3. Writing introductions, Discussions and Conclusions 
4. Abstracts and the writing of abstracts 
5. Communication in support of an academic career 
6. Giving academic talks 
7. Strategies for oral communication 

 
 



Cycle of rhetorical consciousness raising 

(Swales and Feak 2009) 



Cycle of rhetorical consciousness raising 

The starting point for a student may be 
anywhere in the cycle, depending on his 

or her prior language knowledge 
experience. Most often students 

typically begin with analysis with the 
later stages eventually emerging (Feak 

and Swales 2010).  



Quality Improvement Scheme 
 

THE PROCESS OF TEACHING (T) 
 
• Principled selection of pedagogical approaches (e.g. 

learner-centered, action-oriented)  
• Lesson Planning  
• Classroom management and stimulating effective teacher-

learner interaction  
• Creative use of methods and technology (in line with 

objectives and selected approaches)  
• Creating a learner friendly environment  
• Knowledge of the target language and culture  
• Awareness of learner profiles and learning styles  
• Development of learner autonomy and lifelong learning 

skills  
• Development of teacher-learner partnerships  



A ‘negotiated syllabus’ 
 Identify target situation 

 

 Analyse target situation 
 Analyse learning situation 

 

 Write syllabus 
 Write materials 
 Teach materials 
 Evaluate learner achievement 

A LANGUAGE-CENTRED 
APPROACH 
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MUST CONSIDER THE LEARNER 

AT EVERY STAGE 

Hutchinson and Waters (1987: 72) 



- The quality benchmarks 
 there is a focus on providing course participants with 

opportunities for successful learning, in particular:  
 

[Teaching – assessment criteria from EAQUALS 2010] 
 

2.5. Resources and materials used are relevant to the needs of 
course participants and to the course objectives; 

2.6 The teaching and learning/training methods and techniques 
used are appropriate and effective for the course participants; 
[…]  
 



Quality Improvement Scheme 
 

THE PROCESS OF LEARNING (L) 
 
•Learner motivation and involvement in task-based activities 
•Learner competences, results and outcomes   
•Learner autonomy and life-long learning skills   
•Self-directed learning 
•Learner evaluation of teaching 
•Learner self-analysis of learning   



Reflections based on … 
Classroom observation 
Focus groups 
Portfolios 
Students’ learning outcomes 
Students’ evaluation of teaching (e-survey) 
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Greater awareness, less inhibition and purposeful language 

practice» «relevant learner-produced L2 linguistic 
performances» (Yule & Tarone, 1997: 29)  
 
•Learner motivation and involvement in task-based activities 
•Learner competences, results and outcomes    
•Positive evaluation of teaching 

 



Quality benchmarks (Muresan, 2010) 

1. Approach and content 
Written evidence of a sound and clearly formulated pedagogic approach 
(which makes sense in the given context), which both staff and students are 
aware of. 
Coherence between theory (i.e. as set out in the relevant documents) and 
classroom practice [...]. 

 

2. Teaching methods 
effectiveness and appropriateness of methods in relation to course 

participants’ age, level, aims and needs, effective and appropriate use of 
resources [...] 

 

3. Course participants, needs and learning 
Attention to the needs and interests of individual course participants, as well 

as of the whole group 
A good level of course participant satisfaction, interest, involvement, 

participation [...] 
 



Practical considerations 
 (excerpts) 
 Course participants are involved and made aware of learning aims.  
 There is a friendly, confident relationship between learners and 

teachers. 
 There is appropriate management of the class activities and the 

teaching approach and methods correspond to those described in the 
institution’s publicity. 

 Lesson plans are available and show proper planning of the work in 
class. 

 Lesson plans reflect what is laid down in the curriculum and syllabus 
documents. 

 Course participants are involved and made aware of learning aims. 

(EAQUALS 2010, 34-35) 



Areas for improvement (1) 
 Teaching 
• Creative use of methods and technology (in line with 

objectives and selected approaches)  
• Knowledge of the target language and culture  
 
 

 
 Improved use of techologies (e.g. monitoring, tracking 

progress, use of forum) 
 Raising awareness of cultural aspects of communication and, 

broadly, cross-cultural communication 

 



Areas for improvement (2) 
 Learning  
•Learner autonomy and life-long learning skills 
•Self-directed learning 
•Learner self-analysis of learning   

 
 Raise awareness of life-long learning (professions)  
 Plan self-directed learning, including: 

 Raise the learner’s awareness of his or her present state of 
knowledge; self-setting of feasible and worthwhile 
objectives; selection of materials; self-assessment 

 Implement peer assessment and student self assessment 

 



Implications for teacher training 
29. Training and professional development 
 Existence of professional training and development plans for all 

teaching staff and especially for less experienced teachers. 
 Staff training and professional needs are regularly discussed with them. 
 Provision is made for in-service or on-the job training for teaching and 

admin staff. 
 Opportunities for professional development for teaching and 

administrative staff, with the institution’s financial support are 
available. 

(EAQUALS 2010, 52) 
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Proposals for teacher training 
29. Training and professional development 
 Existence of professional training and development plans for all 

teaching staff and especially for less experienced teachers. 
 Opportunities for professional development for teaching and 

administrative staff, with the institution’s financial support are 
available. 

(EAQUALS 2010, 52) 
 

With the support of academic managers 
 Getting novice teachers acquainted with LSP teaching & QA 
Pedagogical innovation projects encouraging and supporting 

teachers’ initiatives, identification of appropriate teaching strategies; 
teaching materials development, development of assessment tools 
(good practices) 
 



 
THANK YOU! 
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